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Today’s Agenda 

 How to evaluate students’ needs 

 Determine appropriate content 

 Design effective and engaging activities 

 Review existing, adaptable materials 

 Preview a sample activity.  



Define Your Target Audience 

“The fundamental questions—literacy for what? literacy for whom?—are of 
renewed significance.” 

-Frank Youngman, “The Political Economy of Literacy in the Third World,” 1990 

 

 Question to consider: 

 Will your program focus on meeting employer needs? Employee needs? Or on some 

combination? 

 



Evaluate Student Needs 

“The fundamental questions—literacy for what? literacy for whom?—are of 

renewed significance.” 

-Frank Youngman, “The Political Economy of Literacy in the Third World,” 1990 

 

 Questions to consider: 

 What types of work environments are your learners likely to encounter?  Factory and Production?  

Restaurant and Food Service?  Retail?  Medical?  Other? 

 Is your learner familiar with his or her workplace/environment?  Are they new to the United States?  

New to their job?  Or are they seasoned experts? 

 



Evaluate Student Needs 

“The fundamental questions—literacy for what? literacy for whom?—are of 

renewed significance.” 

-Frank Youngman, “The Political Economy of Literacy in the Third World,” 1990 

 

 Question to consider: 

 What is your learners language and literacy level? 



Determine Appropriate Content 

 

 Identifying and Controlling Workplace Hazards 

 Interpreting Safety Warning Signs 

 Personal Protective Equipment 

 Emergency Preparedness and Response Procedures 

 Employer and Employee Rights and Responsibilities 

 

 



Identifying and 

Controlling 

Workplace Hazards 

How many hazards 

can you name in 

this picture? 



Interpreting Safety 

Warning Signs 

Do you know the 

meaning of all the 

signs shown here? 



Personal Protective 

Equipment 

Do you use any 

PPE in your 

workplace 

environment? 



Emergency 

Preparedness & 

Response 

Do you know your 

employer’s 

emergency 

evacuation plan? 



Employer and 

Employee Rights 

and Responsibilities 

Who is responsible 

if an employee is 

injured at work? 



GROUP ACTIVITY: Discussion 

For each of the 5 workplace safety topics… 

Discuss how limited English can affect your learners’ 
safety at work 

Discuss with your group how your learners’ work 
environments will affect how you will teach these topics 

Which of the 5 topics (or what combination) will you 
use develop your activities? 



A Quick Review 

Stephen Krashen’s model of language learning and 
acquisition: 

 

What is language competence? 

How is language competence gained? 

What is the difference between Learning and  
Acquisition? 
 



Language Competence 

Language 
Competence 

in a target 
language 

Having 
linguistic 

information in 
your brain 

Arranged in a 
way that you 
have access 

to it 
And can use it 

to perform 
(comprehend 

and 
speak/write) 



Language Competence 

EXAMPLE: 

A student working 
in a restaurant 

discovers a spill in 
the kitchen area 
but he is being 

called to another 
task. 

Grammar: “Is it 
There is a spill or 

There has a 
spill?” 

Word Choice: 
“Do I say Excuse 
me or I’m sorry—

even if I didn’t 
make the spill?  
Do I say spill or 

fall or wet?” 

Pronunciation: 
“How do you put 

the X and C 
together in 

Excuse?  If I say 
been instead of 
being, will the 

supervisor 
understand me? 

Intonation: “Do 
I raise my 

voice?  If I go 
up, is that a 

question or a 
statement?” 

Gestures: 
“Do I look 
her in the 

eye or 
should I look 

at the 
floor?” 



Types of Linguistic Information 

Natural Language Input 

• Must be 
“comprehensible” 

• May or may not appear 
in clear “units” that can 
be identified. 

• Should be interesting 
and relevant to the 
learner 

Memorized Language 
Facts 

• May vary in complexity 
or contextualization 

• Comes in units: 
vocabulary words, 
phrases for a dialogue, 
specific rules 

• May or may not be 
natural 



Gaining Language Competence 

Acquisition 

•Leads to long-term 
competence/ performance 

•Happens in the 
subconscious—is limited by 
the Affective Filter 

•Involves “language-in-
action”: stories, songs, 
games, spontaneous 
dialogue 

Learning 

•Leads to short-term 
performance 

•Happens consciously—is 
limited by the Monitor. 

• Involves memorizing 
language facts: words, 
phrases, and grammar rules. 



Language Learning 



The Role of the Monitor 

The Monitor acts as “Language Police” 

in the student’s brain  

During learning, 
memorized 

language facts 
are deposited 

inside the Monitor. 

When a student 
attempts to perform 

in the target 
language, his brain 

checks with the 
Monitor: “Is it okay 
to say it this way?” 

If the Monitor 
does not have a 
word, phrase, or 

rule to match 
what the student 
is attempting to 

say, the student’s 
performance is 

blocked. 



Language Acquisition 



The Role of the Affective Filter 

The Affective Filter is like a “Strainer” on the student’s brain  

Before Natural 
Language Input can 
enter the brain and 

be processed for 
acquisition, it must 
pass through the 

affective filter 

The student must: 
• trust the teacher 
• feel positively 
about culture  
• feel positively 
about his status 

• value the target 
language 

Without one or 
more of these 

factors, the 
affective filter will 

be closed and 
the student will 

not acquire 
language. 





Design Effective and Engaging Activities 

Acquisition 

•What types of 
activities can 
lead to 
acquisition? 

Learning 

•What types of 
activities 
reinforce 
learning? 



Other Questions to Consider 

Which language skill does this activity focus on? 

Reading 

Writing 

Speaking 

Listening 

 



Other Questions to Consider 

 

 Is it natural? 

 

 Is it comprehensible? 

 

 Is it interesting? 

 



GROUP ACTIVITY: Plan an Activity 

Your group will be assigned one of the 5 workplace safety 
topics 

You will receive some materials to support the activity 

 Together, plan a 15-minute activity that you could use with a 
learner 

Will you tell a story?  Will you develop a sentence 
completion worksheet?  Will you play a game? Do a 
dictation? 

Use the questions to consider to evaluate your activity  



Organizing Activities into Lessons 

Pre-Activity: Prime and Prepare 

 

Core Activity: Engage 

 

Post Activity: Review and Debrief 



Review Existing Materials 

 Work Safe Work Smart: 

http://www.health.state.mn.us/divs/hpcd/cdee/occhealth/wsws.html 

 Talking Safety: 

 http://www.cdc.gov/niosh/talkingsafety/ 

 University of Massachusetts: 

 http://umasslep.prometheuslabor.com/overview 

 https://www.umass.edu/roundtable/projects/Health-Safety-ESOL.pdf 
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Questions/Comments 

 Elena Sauceda-Peeples 

 epeeples@pathstone.org 

 856-696-1000 x18 
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